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Geography curriculum vision 
A rich geography education gives pupils the opportunity and key foundations to bring to life the diverse world we 
live in via their own classroom. It develops a deeper appreciation of its natural and social aspects along a journey 
that will remain with them for a lifetime. As they progress through their studies, pupils will increase their 
understanding of the key interactions between human and physical processes.  

Pupils will: 

 build their own identity and develop their sense of place 
 be inspired by the unique situation in Sheffield and its surrounding Geography where some of the greatest 

physical landforms in the National parks like the Peak District meet great industrial cities like Manchester, and 
Liverpool 

 recognise the similarities and differences between the world around them and contrasting environments 
 understand important processes and changes in the world around them, including those affecting the land, 

bodies of water and the air, people, and wildlife and their impact 
 learn about the orientation of the world, including references such as the continents and oceans that they can 

navigate from 
 deepen their understanding of the interaction between physical and human processes, and of the formation and 

use of landscapes and environments 
 be competent in the geographical skills needed to: collect, analyse and communicate with a range of data 

gathered; interpret a range of sources of geographical information; communicate geographical information in a 
variety of ways 

 appreciate that geographical academic knowledge is provisional and revisable. Geographers build, challenge or 
refine the work of each other engaging with genuine academic debate  

 engage in live fieldwork including data collection, analysis and presentation developing an appreciation of the 
interplay between locational knowledge and human and physical processes 

Geography curriculum intent  
Pupils learn to: 

 develop key contextual knowledge of geographically significant places, which includes the defining of human and 
physical characteristics and how these help shape understanding of key processes  

 recognise the processes that generate key physical and human features across our world, how they bring special 
variation over time 

 become skilled in collecting and interpreting key geographical data through exposure to outdoor learning, 
including fieldwork, that will help to foster a deeper understanding of geographical features and processes 

 interpret a wide range of geographical information, including maps, diagrams, photographs and Geographical 
Information Systems (GIS) 
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Design of the Geography curriculum 
Each topic has a curriculum sequence map that firstly outlines what pupils have learnt in previous topics that relates 
to the topic being taught and how learning will link to future topics that follow afterwards as shown below. 

 
 

 

 

 

 

 

 

 

 

 The curriculum sequence map (shown below) identifies the substantive knowledge and concepts that pupils will 
learn and recall including place, space, scale, interdependence, physical and human processes, environmental 
impact, sustainable development, cultural awareness and cultural diversity. 

 The curriculum sequence map also identifies the disciplinary knowledge where pupils have the opportunity to 
think like a geographer. This covers how substantive knowledge was established, its degree of certainty and how 
it continues to be revised, interconnectedness, interplay, use what they know from one context to another, think 
about alternative futures, consider their influence on decisions made 

 The curriculum sequence map identifies the expected misconceptions that teachers should anticipate and 
address in lessons. 

 The curriculum sequence map identifies where the resources can be found on the shared network.  These have 
been co-constructed within the department. 
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Topic booklets 

For each topic there is a departmental booklet that has been co-constructed by the department which relates to a 
series of powerpoint presentations.  These are used instead of exercise books and textbooks for the following 
reasons: 

 Reduce the amount of learning time lost due to: 
 Cutting and sticking in geographical resources into books (e.g. maps, diagrams, aerial photos). 
 Writing out the date and title of the lesson.   
 Drawing tables and other structures.  The learning activities are scaffolded for pupils to use immediately. 

 The booklet shows what pupils see on the 
Interactive whiteboard and are therefore are 
more accessible to pupils which is 
particularly useful for pupils with SEND. 

 Teachers can refer pupils back to previous 
geographical resources much more 
efficiently than would otherwise be possible 
with a textbook.  

 The text used in the booklets can be easily 
adapted so that the reading age is 
appropriate for the class which is otherwise 
not possible when using a textbook.  

 Challenge activities are highlighted to pupils 
to clearly show where exceptional progress 
can be made within lessons.   

 The amount of writing a pupil should do for 
questions is guided by the amount of lined 
space within the booklet.  Also, typically the 
number of marks a question would give is 
shown again giving an idea how much a pupil 
should write.  

 When reviewing the sequence of learning it is 
very clear what pupils have learnt previously 
and what they will learn in the future.   

 The booklets have a list of basic Geographical 
words that are important for all topics in 
Geography as well as a key word activity with 
around 50 topic specific key words.  The aim 
here is to encourage retrieval practice 
throughout the topics and whole curriculum for 
the important knowledge identified in the 
curriculum sequence map. 

 Departmental meetings are used to discuss the 
pedagogy for teaching the activities in the 
booklets which leads to healthy professional 
debate and sharing of good practice.   

 This is very useful for professional dialogue within 
the department as to how the activities deliver 
the learning identified in the curriculum sequence 
map.  The booklets are then subsequently 
updated at the end of the topic ready for the next academic year. 
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Delivery of the Geography curriculum 
Starting Lessons 

 For each topic the department has a sharp start powerpoint that is line with whole school policy.  There are 
lined pages at the back of the topic booklets where pupils can do the sharp start as they enter the classroom.  
This provides the opportunity for pupils to recall important knowledge from previous lessons as well as 
encouraging them to think like a geographer at the start of lessons.  Teachers use their professional 
judgement as to the sharp start they use, sometimes using sharp starts from previous topics that help to 
move knowledge from their short term memory to their long term memory.    

 At the start of a sequence of lessons within a topic you will typically find key word activities where pupils link 
key words to definitions.  Pupils are never asked to write out definitions so that the pace of learning is 
maintained.    

 

Assessment for Learning using the booklet and 
departmental powerpoints 

 Model answers are used to demonstrate high 
quality geography that are both incorporated into 
pupil booklets and powerpoint presentations.  
Teachers discuss with the pupils what makes the 
answer high quality geography and the features they 
should be aiming for in their work. 
 

 The powerpoints are designed so that the answers 
to questions are animated and appear.  This enables pupils to self-mark their work using what is on the 
powerpoint.  This supports productive class 
discussions where pupils can questions the 
teachers as to the validity of their work and 
whether it would acquire ‘the marks’ and if not 
how it could be improved.  The opportunity to 
highlight pupil responses that would ‘get marks’ 
but do not appear on the mark scheme being 
shown on the board.  

 
 This can also be used for pupils to peer assess 

each other’s work thus giving them an insight 
into alternative approaches to answering 
geographical questions. 

Other pedagogical features in Geography lessons include: 

 The use of mini whiteboards to gather whole class responses to questions.  
 Use of the think, pair, share strategy often using whiteboards. 
 Back to back…one pupil has their back to the board and another has to describe a diagram which the pupil 

with their back to the board must try to draw 
 Use of the visualiser to model answers by the teacher including written work, diagrams and map skills.  

Teachers also use visualisers in Geography to live mark pupil responses on white boards before they write in 
their booklet thus showing them how they can produce high quality geography. For whole class reading, the 
visulaiser is also sometimes used when the teacher wants to annotate the text with the pupils.  This is not 
always easy using an IWB. 
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 A range of questioning strategies including hands up, cold calling and asking pupils to add, build or challenge 
pupil responses 

 The use of word pad quizzes where pupils use an electronic handset to respond to a series of multiple choice 
questions.  This enables the teacher to see the responses where a high or low proportion of the class were 
correct.  This also enables pupils to instantly see if their choice was correct as well as showing an anonymous 
leaderboard at the end of the quiz. Similar to the sharp start activities, these word pad quizzes are used for 
topics pupils have studied previously in the curriculum enabling further retrieval practice.  

Adapting the curriculum for SEND 
Teachers use pupils’ adapted support plans to ensure that the needs of pupils with SEND are met in lessons.  In 
addition, the department works closely with the SENDCO and team of specialists to meet the needs of pupils with 
SEND. 

How does the existing Geography curriculum and pedagogy support pupils with SEND? 

 Pupils with SEND benefit from the design of learning resources in Geography where the visual resource 
that is on the board is also in front of them in their booklet.  

 Learning tasks with the topic booklets are sequenced so that they are differentiated by progress so that 
as pupils move through the activities they are increasingly challenged in their thinking. 

 The use of wordpad quizzes and embedded key word activities support pupils with SEND in retrieving key 
knowledge learnt in previous lessons in a quick and highly accessible way. 

 The curriculum sequence has topics that build very effectively on what has previously been learnt 
supporting pupils with SEND in not overloading their working memory in lessons.   

 Teachers re-revisit concepts that are not fully embedded in pupils’ knowledge and understanding and 
also anticipate misconceptions that pupils with SEND may have. 

 

How is the curriculum and pedagogy adapted in Geography? 

 Teachers have the same level of ambition for all pupils. Using specialist advice to adapt teaching 
approaches were necessary. 

 Teachers select the appropriate resources from the topic booklet and adapt these where appropriate so 
that learning is fully accessible. The booklet also enables pupils who have SEND to still access challenging 
activities should they make greater progress on a specific topic in comparison to their peers. 

 Teachers adapt the pedagagy of their teaching so that a greater proportion of the learning activities are 
done together as opposed to independently. For example the teacher may use the visualiser to model 
answers from the range of verbal responses by pupils.  

 A greater proportion of learning activities are done on whiteboards to facilitate whole class discussion on 
geographical issues, ideas and concepts. 

 A greater proportion of teaching time is given over to whole class discussion and teacher questioning so 
that pupils have the opportunity to verbalise their thinking and give them the opportunity to process 
knowledge in their working memory. 

 

Adaptation of Resources 

 For pupils with dyslexia and/or visual impairment the booklets are printed on specific coloured paper to 
assist with their reading 

 Where pupils are visually impaired the booklets are printed on englarged text 
 For pupils with an audio-impairment subtitles are used on video content  
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 The background to powerpoint presentations are coloured light yellow so that they are more accessible 
to pupils with dyslexia and/or visual impairment 

 Fieldwork locations and planned activities are adapted so that pupils with physical impairment still have 
the opportunity to access fieldwork.  

 Teacher support pupils with SEND to think like a geographer by scaffolding questions and encouraging 
them to talk about their own personal experiences. 
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L.E.A.D. Academy Trust 
Our vision 
Through outstanding leadership we, at the L.E.A.D. Academy Trust, will provide the highest quality 
education to enable every pupil to realise their full potential. 
 
Our principles 
To achieve our vision we prioritise the four core principles for which our name stands: 
 
Lead - to show the way; to be first or foremost 
In every aspect of life the ability to lead is essential. Strong leadership is the key to the success of our 
schools. We will develop leadership skills in everyone who attends one of them, ensuring the development 
of pupils as leaders of their own learning. 
 
Empower - to give power to; to enable 
At L.E.A.D. Academy schools pupils are empowered to have high aspirations for their futures. We nurture 
and challenge pupils to take responsibility, make decisions and work together so they grow into confident 
and resilient young people. 
 
Achieve - to accomplish; to get or attain by effort 
We believe in achievement in its broadest sense and that enjoyment of learning is crucial to success. We 
continually look for and reward achievement in every individual in our schools. We also know that a strong 
command of English and maths is vital as a foundation for the whole curriculum and prioritise learning in 
these core subjects. 
 
Drive - to cause and guide progress; to impel forward 
We will provide the very best education and training for every individual in our schools and will ensure that 
this is delivered. We value excellent teaching, underpinned by high quality professional development and 
will constantly move forwards, using and instigating the best ideas and practice. 
We also understand that children need to be motivated if they are to succeed in life and we will provide a 
stimulating curriculum and environment which will prepare them for their futures with confidence and 
determination. 

Glossary of key terms 
Word Meaning 
Learning A lasting change in long-term memory 
Substantive knowledge Established facts (content) 
Disciplinary knowledge Methods that establish the substantive facts (skills) 
Conceptual knowledge Knowledge of concepts, theories, principles, models etc. “Know that…” 
Procedural knowledge Knowledge of how to perform specific tasks “Know how to…” 
Conditional knowledge Knowing when and why to use conceptual and/or procedural knowledge 
Discipline (Disciplinary) A branch of knowledge e.g. Mathematics, Geography, Drama etc 
Sequenced Arranged in a particular order to aid learning 
Spaced Knowledge repeated at certain intervals to aid learning 
Misconceptions A view or opinion that is incorrect based on faulty understanding 
Modelling The process of learning by copying the behavior of an expert 
Literacy The ability to read or write effectively within a specific discipline 
Oracy The ability to express oneself effectively within a specific discipline 
Pedagogy The method and practice of teaching. The ‘how’ of the classroom 
Schema A cognitive framework of knowledge that helps us interpret new information 
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